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WORKSHOP DETAILS

This session is titled ‘Global Inequality”. The course engages with the teaching of 
the issues surrounding Girls Rights and Livability in different regions in the world. 
The unit whilst culturally rich provides extraordinary insight into the teaching of the 
past and current UN Goals and the poverty cycle. It promotes empathy and 
encompasses a philanthropy element to show students they have the power to lead 
change. There is a section on the film ‘Girl Rising’ and how we use art and creativity 
to build on students thinking. The unit extends on junior topics (ACARA), whilst 
investigating others.



OUTLINE OF PRESENTATION

  Discuss curriculum links

  Place units associated with “Global Inequality” within Geography subjects F-12

  Address key skills and knowledge 

  Provide student responses on the value of learning

  Storytelling as an effective response to unpacking social inequality and 
poverty/privilege

  Suggest innovative ways to strengthen the power of learning

  Provide resources to workshop attendees



CURRICULUM LINKS

Primary

Students commence their learning of poverty in 
Upper Primary. The following points address the 
learning ACARA outlines at 5/6. At this point their 
understanding and experience in the world has 
allowed them to comprehend what “difference” 
means and looks like.

Geography: Year 6 (ACHGK032)

Geographical Knowledge and Understanding

  Differences in the economic, demographic and 
social characteristics between countries across 
the world.

  the influence of the environment on the human 
characteristics of a place.

Secondary

In the early secondary years students extend on their primary learning 
to engage more deeply with concepts surrounding social inequality. 
Many aspects still require higher order thinking and so case studies and 
general discussions provide more powerful learning as opposed to a 
whole unit on poverty. By Year 10 their maturity and ability to research 
and critically engage with sensitive topics is much higher and so the unit 
placed pre VCE is more effective

Geographical Knowledge and Understanding

Year 7: 

The factors that influence the decisions people make about where to 
live and their perceptions of the liveability of places (ACHGK043)

Year 8: 

  The causes and consequences of urbanisation, drawing on a study 
from Indonesia, or another country of the Asia region (ACHGK054)

Year 10:

The different ways of measuring and mapping human wellbeing and 
development,and how these can be applied to measure differences 
between places (ACHGK076)



SCHOOL CONTEXT 
AND
PLACEMENT OF GEOGRAPHY AS A SUBJECT
  State school with 1600 students (co ed). Mid SES, historically Caucasian middle class now mix or 

demographics including heavy Asian and Indian backgrounds.

  Geography is compulsory 7-9 and includes a valuable course linking students into current issues and 
trends. Fieldwork is local and applicable to the students lives.

  Unfortunately not all our students are studying inequality across the globe which means there are gaps in 
understanding

  A few years ago Brooke Allison (our Geography Learning Area Leader)  at Vermont Secondary 
implemented an elective subject which touched on a range of issues sometimes neglected in the 
mainstream curriculum. She titled this The Big Picture.

  The subject generated great interest amongst our middle school cohort and we successfully have more 
than 40 students completing the subject annually. It has also been a wonderful illustration on the 
effectiveness of our teachers and the interest our students have in the subject as more than 60 per cent go 
on to study VCE Geography (we usually sustain 2 full classes)

  Students come out of the subject expressing their awareness for global issues which some assumed were 
“fixed” or no longer existed such as slavery.

  Brooke added this subject in a desire to promote change in a local to global vision.





APPROACHING THE TOPIC IN PRE VCE

Step 1: 

  Unpack the differences in terminology….many students cannot give a concrete answer on 
what poverty is. Use numerical figures and identify between absolute, generational, 
relative etc

https://prezi.com/x-jpb1qfq3mg/poverty/

  Back up with case studies to strengthen understanding (both local and global)

Step 2:

  Consider the history of poverty and link to History curriculum (eg. Medieval). 

Step 3: 

  engage with policies and or world initiatives to stop or reduce poverty (including 
Millennium Development Goals and Sustainability Goals)

https://prezi.com/x-jpb1qfq3mg/poverty/


APPROACHING THE TOPIC IN PRE VCE

Step 4

  Analyse aspects such as “needs vs wants”. Students are often surprised by this.

Step 5

  Show students a film or visual representation of poverty. Best was to build 
empathy.

  I have seen Slumdog Millionaire, Mary Meets Mohammad, Queen of Katwe used 
in schools and each of these address all of the curriculum criteria and raise 
questions for the students 

  Brooke (our Learning Leader) selected a more recent documentary for our school, 
titled Girl Rising. It recently released a follow up and remains memorable amongst 
the students as it follows the story of 9 girls across the world. It is confronting and 
suited to students over 15.



APPROACHING THE TOPIC 
IN YOUNGER YEARS – A 
YEAR 9 UNIT

  I will provide you with 
digital copies of 
these. The structure is 
more simplistic that 
the Senior levels and 
aims to unpack some 
of the concepts and 
issues.



TRAILER VIEWING -
HTTPS://WWW.YOUTUBE.COM/WATCH?V=81X6
MYNXQZU

Queen of Katwe

Girl Rising

https://www.youtube.com/watch%3Fv=81x6mYNxqzU


ARTWORK

  To spend some time thinking about the seriousness of the issues raised in ‘Girl 
Rising’ a class (from Semester 1, 2019) completed a creative task to reflect what 
they had learnt.

  The students designed and painted a large piece of fabric which looked at key 
words and messages surrounding rights.

  I was so impressed by their final product, which feature doves, a sunset 
background and key words such as love, power, resilience, courage and freedom. 
We showcased the work with the school as a reminder of our fortunate lives.



COMPLIMENTARY LEARNING





STUDENTS ALSO COMPLETED A SERIES OF 
QUESTIONS

  The questions are completed pre and post viewing. 
There are 40 in total which the students much 
submit. The length of the response can vary 
depending on the students interest in what they 
are discussing

  They are reflective and not only focus on what 
students retained during the viewing, but their 
ability to engage with the mature concepts.

  The questions incorporate Blooms Taxonomy to 
ensure accessibility and complexity for all students.

  Learning in this sequence is phenomenal and there 
are many emotional moments where students 
express a concern for the world in which they live.
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These 
highlighted 
sections reflect 
the 
engagement in 
learning. 

Students were 
questioning 
and critiquing 
traditional 
views of 
women (girls) 
and their roles 
in society.



OTHER NARRATIVES 

Behind the beautiful Forever’s: Life, Death and Hope in Mumbai Undercity (2012) 
  Author: Katherine Boo 

Set in Annawadi a makeshift settlement near the luxury hotels of Mumbai airport. (2008) 

“Midnight was closing in and the Mumbai police were coming for Abdul and his father. In a slum hut by the international airport, Abdul’s parents came to a 
decision. The father, a sick man, would wait inside, the trash-strewn, tin roofed shack where the family of eleven resided. He’d go quietly when arrested. 
Abdul the household earner was the one who had to flee. Already he (Abdul) was mule brained by panic. He knew nothing about eluding policemen. What 
he knew about mainly, was trash. For nearly all the waking hours of nearly all the years he could remember, he had been buying and selling to recyclers 
the things that richer people threw away. He cracked the door of the family hut and looked out. His home sat midway down a row of hand built, 
spitchcock dwellings. Across the lot were the shacks of two dozen other families. A kind of beachfront for a vast pole of sewage that marked the slum’s 
eastern border, the place was bedlam most nights; people fighting, cooking, bathing, tending goats, playing cricket or waiting for water at a public tap. 
The pressures that built up in crowded huts on narrow slumlanes had only this place to escape.” pages10-11 

“Every morning thousands of waste-pickers fanned out across the airport area in search of vendible excess – a few pounds of the eight thousands tons of 
garbage that Mumbai was extruding daily. These scavengers darted after crumpled cigarette packs tossed from cars with tainted windows. They dredged 
sewers and raided dumpsters for empty bottles of water. Each evening they returned down the slum road with gunny sacks of garbage on their backs, like 
a procession of broken-toothed, profited minded Santas.” Page 14 

“Abdul rose with minimal whining…The pale sun lent the sewage lake a sparkling silver cast, and parrots nesting at the far side of the lake could still be 
heard over the jets. Outside his neighbour’s huts, some held together by duct tape and ropes, damp rags were discreetly freshening bodies. Children in 
school uniform neckties were hauling pots of water from the public taps. A languid line extended from an orange concrete block of public toilets. One by 
one construction workers departed for a crowded intersection where site supervisors chose day labourers. Young girls began threading marigolds into 
garlands to be hawked in Airport Road traffic. Older women sewed cotton quilts for a company that paid by the piece. In a small, sweltering plastic 
moulding factory, bare –chested men cranked gears that would turn coloured beads into ornaments to be hung from rear-view mirrors –



UN GOALS

  https://www.un.org/development/desa/disabilities/envision2030.html

https://www.un.org/development/desa/disabilities/envision2030.html


TO UNPACK THE CONCEPTS OF WE 
ALSO LOOKED AT INDUSTRIES 
WHERE SLAVERY EXISTS



CASE STUDIES

  Regions as a whole can be good for the junior years, however by Senior Schools 
the students should realise that within a continent or region there are vast 
differences. For example, Africa, Asia and South America are great to look at for a 
general understanding, however looking at specific countries can deepen the 
inquiry and develops fantastic research skills.

  Our school selected the Pacific Region for our focus. Each student completed a 
research report on a country, for example Tonga, Vanuatu or Hawaii



SAMPLES OF PROJECTS

Vanuatu
Student Sample SL

Fiji

Figure1 :

PACIFIC ISLAND – ORAL PRESENTATION ASSESSMENT 
TASK 

 
Issues affecting the development of places in the Pacific 

Islands 
 
Oral presentation on Poverty, Inequality and Wellbeing.  
 
Over the last few weeks we have been learning about poverty and 
how it affects, in some way, nearly half of the world’s population. As 
we have learnt - It is an incredibly serious issue!  
 
Your task is to present for 4 - 6 minutes on a selected Pacific Island. 
Your presentation should be in the form of a 
Prezi or PowerPoint and include excellent ICT 
skills! J 
 
You MUST properly reference and use images 
and websites and use a minimum of 3 
different sources.  
*Do not use one website to get all of your 
information.  
 
Section 1. Country Profile.   
In this section pick a country experiencing poverty and do a profile on 
it.  
**Note** - Tick off boxes to ensure you do not miss any information. 
Step 1 – Please select your country and inform me of the country you 
have chosen. (PLEASE DON’T ALL SELECT THE SAME COUNTRY) 
 
STEP 2 - You need to research and find out the following information 
(which must be included in your presentation):  
 
General information: (Complete across a few slides – Use IMAGES) 
• Location (*BE DESCRIPTIVE – USE RELEVENT geographical terminology) 

and identify on a map which of the 3 regions, your selected country, it is 
in?  

• Capital city (Name and a Photo – correctly referenced)  
• Land area (in Km2) (*DO NOT use WIKIPEDIA to get this information. Cite 

another source!)  
• GDP per capita (Gross Domestic Product) – (Please refer to source for 

this information) 
• HDI (Human Development Index) – Please refer to source for this 

information 
• Give me facts (At least 2) about the political situation. (Who is in charge 

of the country, have there been or are there any involvements in conflict 
/ war / civil war in this area?) 

Fig 1 

Fig 2 



POPULATION GAME/POVERTY GAME

  Designed for VCE 
however can be 
utilised in lower 
classes to build 
knowledge on the 
interconnections 
between natural 
disasters and other 
Malthuisan
principles which 
influence Living 
Conditions



THANK YOU FOR LISTENING

  Please provide your email and I will invite you to a folder with all the resources

  Or send me a direct email.


